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Gordon West PS External Validation

Summary for the School Community

External Validation purpose and procedures

Gordon West recently completed a process of External Validation. Once during a five-year cycle,
schools in NSW undergo this process. An independent panel comprising of a Principal, School
Leadership (PSL) and a peer principal considers the school’s evidence of progress using the
standards articulated in the School Excellence Framework (SEF).

External validation provides an opportunity for schools to discuss their judgements about the
school’s practice, and the evidence that underpins them, with a panel of peers.

The aim of the ‘EV’ is to investigate how the elements of SEF are embedded in our school practices
and School Plan and are being successfully delivered by examining the body of evidence. The
comprehensive report provides an analysis and evaluates our current practice at Gordon West
Primary School against each of the domains and elements of the SEF. Gordon West PS Executives
worked collaboratively to collect and analyse each piece of evidence against the SEF and our School
Plan 2018-2020.

The summary provides a sample of the original 110 page External Validation project. If you would
like additional information about the External Validation or the programs/processes included in this
document then please contact the school.
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In schools that excel, the school culture is strongly focused on leaming, the building of educational aspiration and ongoing

performance improvement throughout the school community.

High expectations | Progress in learning and achievement
isidentified and acknowledged. The
aspirations and expectations of students
and parents are known and inform
planning for learning.

There is demonstrated commitment
within the school community that all
students make learning progress.
Partnerships with parents and students
support dlear improvement aims and
planning for learning

THEMES DELIVERING SUSTAINING AND GROWING m

The whole school community
demonsirates aspirational expectations
of learning progress and achievement
forall students, and is committed to the
pursuit of excellence.

Effective partnerships in learing with
parents and students mean students
are motivated to deliver their best and
continually improve

Transitions and The school actively plans for student

The school collects and analyses

The school engages in strong

attendance and take prompt action to
address issues with individual students.
The school community celebrates
regular and improved attendance.

and s used to inform planning. Whole
of school and personalised attendance
approaches are improving regular
attendance rates for all students,
including those at risk.

continuity of transitions (e.g. into Kindergarten; Y6 information to inform and support collaborations between parents,
learning 10 Y7: Y10 to Y11). The school learly students’ successful transitions students and the community that
communicates its transition activities to . N inform and support continuity of
v The school seeks to collaborate witt !
the school community. o learning for all students at transition
parents of students whose continuity of
earming s ot risk points, including highly mobile students
and students with atypical enrolment.
Attendance Staff regularly and accurately monitor Attendance data is regulariy analysed Teachers, parents and the community

work together to support consistent:
and systematic processes that ensure
student absences do not impact on
learning outcomes.

Introduction

NSW public schools are committed to the pursuit of excellence
and the provision of high quality educational opportunities for
each and every child

We prepare young people for rewarding lives in an increasingly
complex world. Our vision is improved performance in every
school, for every student, every teacher, every leader, every
year.

The School Excellence Framework supports all NSW public
schools in their pursuit of excellence by providing a clear
description of the ke elements of high quality practice across
the three domains of learning, teaching and leading

The Framework describes 14 elements across these three
domains which define the core business of excellent schools

in three stages. Each year, schools will assess their practices
against the Framework to inform their school plans and
annual reports. The description of excellence in the Framework
supports schools as they engage their communities in the
development of a shared vision, the identification of strategic
priorities, and the ongoing tracking of progress towards them

The focus is on students

In our schools, every child is known, valued and cared for. Parents
want the very best for their children. In education, this means
teachers and schools with a commitment to nurture, guide, inspire
and challenge students — to find the joy in learing, to build their
skills and understanding, and to make sense of their world. In

the early years, it means having confidence that each individual
child will be known and understood, and their individual potential
developed.

As students progress, it means knowing that they are well
supported as increasingly self-motivated leamers — confident
and creative individuals, with the personal resources for future
success and wellbeing

Excellence in learning

In our schools, young people will develop foundation skills
in literacy and numeracy, strong content knowiedge and the
abilty to learn, adapt and be responsible citizens. The journey
o excellence for students in NSW public schools begins during
the first important weeks of Kindergarten. Every child brings

a different set of experiences, knowledge and skills to school
with them, and understanding these s essential to planning
their individual learning paths. From the earliest school days and
throughout their time at school, teachers use information about
individual students’ capabilities and needs to plan for students’
learning 5o as to engage them in rich leaming experiences,
developing the vital skills for flourishing ~ now and in future
years. By sharing information about learning development,
teachers work in partnership with parents as active participants
in their children’s education. At the other end of schooling,
teachers and schools support students to make successful
transitions to future learning and employment, with the skills to
make informed contributions as citizens and leaders.

Excellence in teaching

In our schools, teachers demonstrate personal responsibility for
improving their teaching practice in order to improve student
learning. Student learning is underpinned in excellent schools by
high quality teaching. Teaching in these schools is distinguished by
universally high levels of professionalism and commitment. Lessons
and learning opportunities are engaging and teaching strategies
are evidence-based. Individually and collaboratively, t

evaluate the effectiven 9
sophisticated analysis of student engagement, learming
and outcomes, to plan for the ongoing learning of each student
in their care. Teachers take shared responsibilty for student
improvement and contribute to a transparent learning culture,
including through the observation of each other’s practices.

Excellence in leading

In our schools, school leaders enable a self-sustaining and self-
improving community that will continue to support the highest
levels of learning s a lasting legacy of their contributions. Strong,
strategic and effective leadership is the comerstone of school
excellence. Excellent leaders have a commitment to fostering a
school-wide culture of high expectations and a shared sense of
responsbility for student engagement, learning, development and
success. Students benefit from the school’s planned and proactive
engagement with parents and the broader community. Leaders in
excellent schools ensure that operation: such as resource
allocation and accountability requirements, serve the overarching
strategic vision of the school community.
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Project 1

Engaging Parents and the Community

Gordon West Public School has historically been an educational setting where the students, parents, the
community and teachers collectively work together to achieve success. ‘Gordon West is your home away
from home’ is a motto that has consistently been used to engrain a culture that is welcoming, nurturing and
high achieving. We aim to promote effective partnerships with parents, students and the community to
ensure that students are highly motivated, supported and continually striving to achieve. This is
accomplished by actively involving the parents and the community in various highly professional and well
organised activities throughout the school. These activities include engaging community events, involving
parents in classroom learning, quality transition programs, quality communication strategies, effective
management, visible leadership practices and parent education sessions.

2018 Parent Presentations _ _ _ )
The parent information sessions are held twice a

This year parents are invited to a series of parenf preseniations

on a variety of fopics fo strengthen communication betwesn term on a variety of academic and wellbeing
home and school. . . . .
curriculum topics. The information document
Our March presentation will be highlights the importance the school places on
Learning and Support across all h advertising and communicating these topics to
aspects of the school parents.

- The presentations are summarised and included in
e the weekly newsletter to highlight and inform the

. . wider community of the educational achievements.

THE WELLBEING
FRAMEWORK FOR 5CHOOLS
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This presentation will highlight the many aspects of learning and support
offered al Gordon West P3. This includes discussion about how the Learning
Support Team operata, the inclusion of technology for all students, the
Department of Education's Wellbeing Framework, and how we cater for
gifted and talented students.

There will be two sessions available for parents to attend. Each session will be
appr y 30 in length.
Monday 19 March 2018

Session 1: 2:15pm in the School Hall
Session 2: 7:00pm in 3G classroom in the Administration building Thursday 14th September, 2017

We look forward to seeing you therel 13.15 am Performing Arts Showcase
(Poors will open at 11.00 am)

12.45 pm FRASC serving refreshments

Outdoor Concert under the COLA

Enjoy a family pienic!

Please rnote that the school canteen i
will be closed on 14 September, 2017 E

This invitation is distributed to the community to promote
the GWPS Showcase event. It illustrates the quality
practices in place to promote various community events.




The photos below show pictures from Grandparents Day, Showcase, and Arts Alive Concert. These are just a few of the
community events held at Gordon West. It depicts some of the ways we provide authentic opportunities for parents to
visit the classrooms to celebrate student achievement. Events such as the Year 6 Farewell, are managed by the teachers

at GW and parents contribute to their successful operation.
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This photo is an example of our students
involved in the Powerful Project Excursion. The
Powerful Project is a community of schools
learning project where students investigate a
local endangered animal. At the culmination of
this learning sequence, students participate in an
expo day where they present their endangered
animal projects to the parents and community of
Gordon West. This is another example of the
ways we engage the community and provide
students the opportunity to celebrate their work.




Project 2

Professional Learning of Staff

At Gordon West Public School, the school leadership team ensures that there is a culture of shared
responsibility for student engagement, learning, development and success. Collaborative practices are in
place to review and monitor teaching practices such as lesson observations, lesson study days (QTSS
funding), team teaching and beginning teacher mentor meetings. Staff are actively encouraged and
supported to improve their performance, with Performance and Development Plans set for all teaching and
non-teaching staff. Through this process, the leadership team is able to actively encourage and support
professional learning opportunities for teachers at every stage of their career pathway. Targeted
professional learning opportunities are aligned with the school plan, analysis of student achievement data,
teacher survey feedback and individual PDP goals. Teaching staff demonstrate and share their expertise
within our school, reporting back on external professional learning sessions and acting as a source of

reference for all staff.

Gordon West supports all teachers in attaining
Proficient Teacher accreditation. Provisional teachers
are assigned mentors and through our Beginning
Teacher Program, supervisor observations and
consultation, accreditation documentation is
compiled.

With all teachers now required to maintain their
accreditation, staff are supported with high quality
registered professional learning sessions that include
‘experts’ from outside the school. Teachers at GW are
guided through accreditation updates and professional
learning.

These pieces of evidence confirm that we support,
optimise efficiency and build capacity for teachers to
reach their required accreditation and professional
learning goals to improve teaching and learning for all
students.

GWPS Professional Learning Calendar Term 1 2019 (wpdated 12/215)
Week Date TERM 1 TPL Focus

Roles and responsibilities, Code of Conduct
and stage planning

1 29Jan | SDD

Strategic Direction /School Excellence Framework Elements Responsibility

Accreditation

) corons
and Professional

Learning
at Gordon west

Executives

‘Whole

2 SFeb | e

CPR and Anaphylaxis Training

Mandatory training requirement

‘Whole Learning and Support: Every Student,

3 12Feb
0 staff Every School Modufe 1 (Linda Gerard)

Whole | Spelling Mastery / WTW / Get Reading

4 19 Feb
staff Right — Sharing and Evaluation

Alsaff Keeping staff abreast of current research
Heten into education theory, results in high
S— quality learning for our students.

5 26Feb | NOTPI

=

- PARENT INFORMATION EVENINGS THIS WEEK

Whole | Writing - The Explicit Teaching of Writing F-6

5 M
€ ] staff Twilight session 1

« This example of GWPS Teacher

Amanda

o Professional Learning Calendar

Whol
7 | s2war | EF | GWPS Writing Project Introduction

demonstrates planning of PL sessions to
connect with aspects of the Strategic

Amanda
Liz

Stage - . . jueannimg cuune ccurnicuLumy
8 | 19Mar PDP writing - Planning and goal setting e e each

stage leacers Directions and SEF Framework elements.

groups vscrve cussshoon PRacrceLeARNING anp beveLoPincT

Whole | ELB Prewise interaetive TV training (llana
staff Shelton)

It reveals consideration of staff resources
and responsibilities and enables the
Amanda

Diana

E
Whole | Writing - The Explicit Teaching of Writing F-6

2 A
10 20| staff Twilight session 2

o progression of PL sessions to be tracked.

Whol
11 | saor | EE | Literacy and Numeracy Progressions

Liz and Tim




This evidence below demonstrates analysis of NAPLAN data to determine future directions for student writing
and therefore Teacher Professional Learning. In this case, NAPLAN data was carefully analysed to determine
which particular areas of writing scored lower for our students. This led to coordination of Professional
Learning sessions presented by an expert from the Primary English Teachers Association.

The GWPS Strategic Milestones from the Strategic Directions 2 have been included to demonstrate how the
leadership team strategically plans and implements quality professional learning that is aligned to our school
plan and impacts the quality of teaching and student outcomes.

l6WPs Writing Project

Maplan Data Analysis

2017 and 2018 analysis of both Year 3 & Year 5 results in writing showed certain areas for focus.

2018

Whilst there was 2 decline in both State 2nd 585G results overall, GWPS fell below 5S5G results in
yaars.

S, Average NAPLAN Seores aver Trme va SS5G/State
3

I S %o Sudents nSands v S55GSate

[

7

@ Strategic Direction 2

Further analysis of the criterion revealed

*  Sent

*  Cohesion
*  Vocsbulary

werg areas for future focus, showing results below $55G, and results lower than previous years
NAPLAN dats, for both this cohort and Year 5 at GWPS.

Year 5 Writing score distribution
Sentence Structure
2017 & 2018 — no students scored Sor 6

2017 —33.8% scored 4 (355G 12.4 58] ; 2018 — 5.6% scored 4 (355G scered 12.5%) showing a
significant fall in GWPS results in this criterion.

Cohesion

2017 & 2018 — no students scored &

2017 - 47.5% scored 2 (3558 36.1%); 2018 — 20.5% scored 3 (355G 31.2%) showing a significant fall in
GWPS results in this criterion.

Vocabulary

2017 & 2018 — no students scored 5

2017 -2.5%

2017 —57.5% scored 3 (555G 42.6%); 2018 — 39.7% (555G 44.5%) showing a decline in GWFS results
for this criterion.

Quality, innovative and reflective teaching.

© Hide Timeline

= BEW - % cfStdentsin Bands vs SS5G/Stne
P [e——
[ . 7

ence structure

scored 4 (535G 8.35); 2018 — 2.7% (S556 £.8%)

‘ 20|9v|

and progress

1. Engage in quality professional learning for all teachers to ensure effective, evidence-based teaching methods optimise student learning.

2. Initiate mentoring and coaching for all teachers to incorporate collaborative practices and staff expertise in refining teacher strengths for effective classroom practice.

3 Refine whole school data collection and analysis of assessment for reporting to ensure consistent judgement and future leaming directions are paramount.

~ Process T  Engage in quality professional learning for all teachers to ensure effective, evidence-based teaching methods optimise student learning.
Milestone Activities Resources
@ OO0  MIDTERM-1 Teachers engage in The Explicit Teaching of Wiiting professional learning workshop to align with the whole
schoal writing focus
@ OOO | ENDTERM-1 Teacher professional learning needs are integrated into a professional leaming program across the year.
% OOO | MIDTERM-2 Revise school writing scope and sequence to reflect 3 purposes of writing rather than text type programming.
¥ OOO | ENDTERM -2 - Mid-Year Reflection
% 000 | MIDTERM-3 Staff engage in professional learning sessions with Anita Chin on working mathematically, using mathematical
language and building teacher capacity.
¥ OO0 | ENDTERM-3
% OOO | MIDTERM-4
@ OOO | ENDTERM - 4 - Annual Milestone
~ Process 2: Initiate mentoring and coaching for all teachers to incorporate collaborative practices and staff expertise in refining teacher strengths for effective classroom practice.
Milestone Activities Resources
¥ OO0  MIDTERM-1 QTSS funds were allocated to a Lesson Study model for &l grades. Each grade will have two days release to
plan and implement various explicit writing lessons with reflective practices.
¥ OO0 | ENDTERM-1 Mentoring programs established with mentors allacated by the end of Term 1
Principal awards embed the ¥CDI language
'I' Statements to be prepared for the hall, library and computer lab.




This photo and document show the team teaching during digital technology lessons with our specialist
computer teacher and classroom teacher. All classes have one lesson per week timetabled in the computer lab,
with further lessons conducted by the classroom teacher during the week. Through utilising the resource of an
expert teacher, professional development of all staff takes place alongside the core learning experiences of our
students. The screen shot of our Digital Learning Continuum demonstrates the consideration of the knowledge,
understanding and skills required as students progress K-6 so classroom teachers can integrate this into their
programs across all KLAs. This program is significant as it demonstrates targeted consideration of professional
development to immediately benefit student learning.

¥

bordon West PS Digital Technology Overview

Learning Continuum

Objectives
Knowledge & Understanding

o digital systems and how digital
technologies represent data

Skills

# design and production of digital
solutions

Digital Solutions — Algorithms/Coding
An introduction to algorithms

*Set of instructions to log on to a computer

*Follow and describe a sequence of steps

(algorithms) eg getting dressed in moming.

Digital System
Hardware and software
*Exploring familiar digital devices-
computer/iPad.
*How we use digital devices to

Data Representation
*Represent data as symbols, numbers
and pictures.

"Collect, sort and present data in digital
format-simple pictograph.

communicate. Students explore and carry
out some key functions on digital systems
to meet a purpose eq, word processing,
slide show — Kidpix3D (software)

*Set of instructions to get from one point to
another- coding software (Kodable) and
Robotics-Bluebots

Hardware and software
*ldentifying hardware and software
components of digital systems
*Identify a variety of uses for digital
systems gg. recording information, storing
information efc — eg,various software -
Word, PowerPoint, iPad apps eg Adobe
apps, Photoshop
*Changes in Technology—slide show/video
*Communicating, collaborating and sharing
information safely, using digital system gg
email

"ldentify how data is represented as
pictures, symbols and diagrams.
"Collect, explore and sort data and use
digital systems to present data
creatively.

¥r 1 —pictograph

Xr 2-Introduce spreadsheet- simple
table/column graph.

Algorithms/Visual Programming
*Follow and represent sequences of steps and
decisions (algorithms) to solve problems,
eg -presenting a sequence of instructions
using a simple visual programming language
eg Scratch Jnr (iPad)

Robotics:

¥r 1 -Set of instructions to get from one point
to another-Bluebots robots.

¥r 2 controlling a robot remotely-Bluebot
robots




Project 3

QTSS Lesson Study

The school’s allocation for ‘Quality Teaching Successful Students” QTSS has been used during Terms 2 and 3
in 2018 and Semester 1 and 2 in 2019 for every class teacher to participate in a lesson study. This is a
practical process for planning, teaching, observing, refining and reviewing effective teaching strategies. All
class teachers have had two days per semester to participate in the lesson study (two days for numeracy-
working mathematically and two days for literacy- Focus on Reading). The lesson study involves groups of
teachers working on the design, implementation, testing, and improvement of one or several lessons. The
lessons focus on a specific teacher-generated problem, goal, or vision of pedagogical practice. They are
carefully planned in collaboration with one or more colleagues and observed by other teachers. The lessons
are recorded for analysis and reflection and discussed by lesson study colleagues.

)
LESSON
STUDY
athing chscning, e e recewon st hasore, T The Gordon West lesson study delivery was designed
e e e around the ‘Lesson Study How to Guide' that was
| ferimescton sudert eaming published on the CESE website. This model was adopted
« to ensure consistency across the school. It aims to engage
— e — teachers in planning and designing authentic high quality
Plan the lesson Postobservation ciscussion lessons that incorporate best practice teaching and
9 focus of the e:sc1_§ludy 5 “ group meets to discuss observations . . . .
define using Hertiied studem scussion’s ocused on data collected reflection strategies to increase student learning.

needs or pedagogical challenge

| | teachers work collaboratively to

lessan plan is revised and amended

draw up a detalled lesson plan based on the group discussion tE
may use backward design - start with the
clarification of the learning goal, then PHASE 4

design of instructional experiences that
lead to the desired outcome Second classroom observation
a different group member teaches
PHASE 2 the revised lesson plan with a

i different class
First classroom observation _ i group members observe and take notes,

the plan is used by one with the focus on what the students are doing

teacher to teach the lesson and understanding

group members cbeenve

the lesson and take notes, n PHASE 5

with & focus on what 3 ) Final discussion

the students are doing - . X

and understanding . 4 group meets again to discuss both observed lessons

ncluding differences, similarities, and changes

a group report is produced outlining teacher
leaming and achievements in relation to identified
student learning needs
outcomes are shared with other teachers in
the school

This is an example of a carefully planned
lesson study model in practice. The Year 3
mathematics lesson was structured to
include the use of differentiated group
work activities. These groups used
authentic use of technology and hands on
concrete materials to support, extend and
engage students.




Year 5 QTSS Working Mathematically Lesson Plan 1

=

Class: 5T

Date 21/05/18 Time: 12.05pm

Key Learning Area: Mathematics

Lesson Topic: Working Mathematically

Key Words/Concepts: Working mathematically, problem solving processes

Students have completed a unit on multiplication.

Recent Prior Experience (specific relevant concepts, skills and values the school students have experienced prior to this lesson):

Students have not been introduced to the }thmk See, Plan, Do, Check strategy.

Syllabus Outcome(s):
One or two only. Please note the syllabus
reference number AND write out in full

MA3-1WN: describes and represents

Indicators of Learning for this lesson:
Behaviours that contribute toward achievement of outcome(s).
Must be clear, specific, observable.

By the end of this lesson, the students will:

Assessment:

Strategies which will be used to assess learners’
attainment of learning outcomes. Should be
linked to each learning indicator.

mathematical situations in a variety of
ways using mathematical terminology
and some conventions.

MA3-2WN: selects and applies
appropriate problem-solving
strategies, including the use of digital
technology, in undertaking
investigating

MA3-3WN: gives a valid reason for
supporting one possible solution over
anaother

Understand and complete the working mathematically
scaffolding sheet (See, Plan, Do, Think)

Select and apply a problem solving strategy to attempt a
prablem solving investigation.

Discuss reasons for selecting or supporting a specific
problem solving strategy

Completed See, Plan, Do, Check scaffolding
sheet.

Questioning and observations of reasoning
for chosen problem sclving strategies

O

EVALUATION STUDENT ACHIEVEMENT

EVALUATION TEACHER EFFECTIVENESS

(To what extent were outcomes achieved? How was this
demonstrated by the students)

Students were able to follow the SPDC template. They need further
focus and explicit teaching on the template to gain grester fluency and

efficacy when using this model.

Students need explicit instruction to understanding and IMPLEMENT

different problem solving strategies. As they were limited
options.

Student conversations were excellent. They were able to ask questions
or they partner/group evaluate their answers, communicate their

thinking and reason.

development focus for the lesson, referring to both strengths and areas to be
addressed.

The introduction of the lesson was too long and student engagement was lost.

in their
conversations were not observed or shared with the rest of the class.

Should there be a whole school working mathematical scope?

The SPDC template needs to be updated to match our Macmillan working
mathematically problem solving strategies.

What have you learnt from the lesson? What do you recommend for future lessons?
Comment on your effectiveness in the light of the outcomes of the lesson and yourself

There needed to be more a class discussion on how and why students choose their
strategies. There were discussions in their small groups. However, many of these

Learning intentions and success criteria was effectively explained and revisited at the
end of the lesson. This seemed to be successful and student’'s feedback was positive.

The lesson plan example was
completed by Year 5 teachers.
All stages completed lesson
plans in this format to main
consistency across the school.

This reflection and evaluation
element of the lesson study
model is integral to the
learning and development of
quality teacher practice. There
was an evaluation that was
conducted at the end of each
lesson study session. The focus
for these reflection sessions is
to evaluate and reflect the
lesson according to what the
students produce, teacher
effectiveness and the lesson
structure. Teachers collect
student work samples from
the lesson and collaborate on
strategies that could maximise
student outcomes and
methods to improve the
teaching and learning
experience.

As a result of the Professional Learning and the
initiatives such as the QTSS lesson study, we have
observed a change in teacher practice and
maintained significantly high results in NAPLAN
mathematics results. In this Year 2 classroom
students are now given the opportunity to use the
resources from the Macmillan problem solving
box. Students complete working mathematically
activities at different levels four times a week.




Project 4

Wellbeing and Learning and Support

Gordon West 2018 — 2020 school plan focuses on implementing wellbeing initiatives to support students’
cognitive, social, emotional, physical and spiritual needs. We aim to ensure learning support structures and
procedures, and our wellbeing program and initiatives are clearly communicated and embedded across the
school. This is being achieved through personalised learning support, individualised educational programes,
classroom based learning support, flexible learning spaces, a whole school wellbeing program and diverse
wellbeing initiatives. Regular reviews and collaboration ensure that necessary adjustments are made to
programs and practice to ensure all students’ learning and wellbeing needs are met. Over recent years we
have refined both our Learning Support and Wellbeing programs and procedures. These have resulted in
improved efficiency and effectiveness of individualised support. They have positively affected student
engagement and growth and whole school wellbeing. The values and language of the You Can Do It program
have resulted in all members of the community using a consistent approach to building the psychological
capacity of young people with a focus on their social and emotional skills. This evidence set is divided into
the following categories: Learning and Support Team, Individualised Educational Programs, Personalised
Learning Support, Staff Deployment to optimise learning, Learning Spaces, You Can Do It!, Diversity of
Wellbeing Initiatives.

bordon West Public School
") Learning Support Team Procedures

If a parent is the first to raise @ concern and NOT the classroom teacher, the parent needs to speak to the dassroom
teacher befora spezking to the L35], o counselior. If 3 parznt is unwilling to speak to the classroom teacher, they

may speak to the Daputy Principal or Principal.

Teacher talks to supervisor - trial
intervention strategies and monitor using
adjustments prompt document. Adjustme!
are trialled and reviewed over a negotiated

[

inued monitoring A dedision about whether the student
‘accurs using intervention

ios with jed ngeds 10 be prﬂem:e\.:l o the
evidence of learning — Learning Support Team will be made.
adjustments. At any time, NO -
the teacher and supervisor Teachers are NOT to recommend a J

specialist assessment until the Learning

L Supoort Team has met.

L

Teacher and supervisor LasT will inform

to complete LST referral teacher of the date the
YES (not parents). Parent student will be
MUST be notified of L presented at LST
referral. meeting.

5$53204d SIHL LNOHONOYHL J3LTNSNOD 38V SINI¥Yd

LST Action Plan created and
implemented. The LST Action I
Plan will include review dates
for personnel involved.

Teacher and supervisor to
present student at LST
meeting.

-

i §

This document is evidence of the Learning Support Team Procedures. These processes were implemented to
ensure effective, consistent and timely support for students with additional learning needs. The Learning

Revised Septembar 2018

Support Team Procedures provide clear steps for all staff when a student is identified as requiring additional
support. It consists of what actions to take, the order in which to take them, the personnel involved at each step
and the role of the parents. This is important in ensuring that every student is provided with the appropriate
level of support.




The Student Learning Adjustments sheet provides a structure for
staff in identifying the type of support required for students with
additional needs. It also facilitates effective communication with
staff and parents as students progress through the school.

The Personalised Learning and Support Plan (PLASP) is written
for any student where quality differentiated teaching is not
meeting their needs. This evidence is significant as the PLASP
highlights the adjustments and support received by these
students. A Behaviour Management Plan is created in
conjunction with the class teacher, parents and the Learning
Support Team. This clearly outlines the preventative measures

being implemented. Ongoing management procedures and
consequences are explicitly recorded with the aim of
minimising risk of injury to the student, staff and peers.

¥

LEARNING ADJUSTMENT PROMPTS

FLANNING CLASSROOM ENVIRONMENT TEACHING AND LEARNING

wExplicit/indridualised organisation

amp/Excursion pe

onalised plannir pLonsider sensory needs Including noise

RESOURCES AND EQUIPMENT LEARNING ASSISTANCE

chool Learning Support Officer (SL50)

upport Teacher (LaST)
llor

ipment i.e. cushion,

AUl Lit/MiniL

Bram Smak g

tageney U

ication cards

SCHOOL ENVIRONMENT

er, hearing device

ADDITIONAL ADJUSTMENTS

air accessible desk

furniture Arrange for a dup
oured background materiaks 1o use at hon
Headphones Deve municat
1 Recorded books or ebooks

DETAILS OF ADJUSTMENTS

Teaching and learning

Bottom 2 Bands Middle 2 Bands Top 2 Bands

% Students in Band Category by Calendar Year

% Students in Band Category

22.1%

@5chool @SSSG @ Dok

224%

205%

1.8%

2016

Calendar Year

Stage: 1 Class: 1G Teacher: Mrs G Stage Executive: Mrs H
DOB: | Parents/Guardians: Mr and MrsAJ Therapy/support: OT, Speech, Paediatrician Agencies involved:
This is a NEW PLASP | Continuation of existing PLASP
SEMESTER 2 Classroom learning goals and additional support
q - Additional support program and goals: To be | Evaluation
Learning goals to be addressed through additional support by 8 A=Achieved
ASPECT : - completed by LaST and/for st support o cowards
classroom teacher o
person/s Date achieved
= Become less reliant on teacher pre-read
+  Track words with finger when teacher reading
* Work on decoding words using initial sound. Individual support during writing (1 hr per
*  Use context clues (pictures) week)
LITERACY * Learn 5 sight words per week [Minilit) and read each one in a sentence. Individual literacy lessons — focus on phonics|
* Recount every Monday with scaffolds in place. (SLSO 3x per week)
+ Introduce “magic writing” focus on initial sound. Teacher to prompt using Teacher individual instruction as needed
desk alphabet chart
+ Confidently form all letter sounds
= Order and copy number 1-20 without reversals
=  Number before and after 1-20
NUMERACY * Add numbers 1-10 using fingers
*  Subtract numbers 1-10 using concrete materials
+ Become familiar with "friends of ten”
* Effectively use “First, Then” prompts in order to start and complete tasks
BEHAVIOUR (Rupert chooses “Then” task)
* Use visual prompt chart on desk to support independent learning
MOTOR SKILLS = Pencil grip and control when forming letters and numbers
LANGUAGE - Re_spﬂnd apprnpri_ately t_u teacher greetings
* Initiate conversations with teacher
Band Category

19.9%

These processes have improved the quality of
adjustments made which has had a positive
impact on student learning and wellbeing. It has
also improved the quality and consistency of
information being shared as students transition
through the school. This approach is evidently
successful in meeting all students’ needs as can be
seen in the NAPLAN results. The number of
students in the bottom two bands is consistently
and significantly lower than Statistically Similar
Schools (SSSG) and state average.




Each year all students from K-6 participate in the Peer Support
Program. This program is a student-led multi age program
which provides a fun and engaging environment for students
to address social issues. It encourages peer connections
throughout the school and assists students in developing
practical skills to enhance social and emotional well-being.
The Peer Support Program assists our school in achieving and
maintaining a positive school culture. It empowers students to
support each other and contribute positively to our school
and community. It caters for student wellbeing and helps to

develop a supportive learning environment.

The social skills groups are evidence of structured play for targeted students, supported by the Learning Support Teacher
and SLSO staff. The purpose of these groups is to explicitly teach these students the social skills necessary to join in and
maintain play with their peers. This evidence is significant because it is proof of our ability to make adjustments for
students requiring social skills development. The lunch clubs are recreational opportunities for students who may
benefit from structured activities which are supported by teachers with relevant skills. The aim is to improve social
connections and behaviours when interacting with their peers.

Gordon West Public School: Students who are victims of bullying

O State norm

[ Replica School B High O Moderate ‘

-~

Students who are victims of bullying (%)

21

mean

You Can Do It program is being embedded across the school. The
inclusion of student assembly presentations and visible resources has
ensured that consistent language is being used throughout the
school community. The fridge magnets were a suggestion from the
school P&C committee and are a representation of the shared value
placed on this program. The merit awards are another way to
demonstrate that the YCDI language is encouraged at every
opportunity. Specialist merit awards are given out by the Principal at
fortnightly assemblies highlighting the ‘Five Keys To Success’. Staff
use a structured and consistent approach when dealing with social,
emotional and behavioural issues. Weekly YCDI lessons are taught at
a consistent time across the school. This regularity is important to
achieving a cohesive, whole school approach to understanding and

——

applying the ‘Five Keys To Success’. ‘

incidents.

Results about victims of bullying from the Tell Them
From Me survey show that our school’s programs and
strategies are operating effectively to reduce bullying




Project 5

Assessment and Reporting

Gordon West 2018 — 2020 school plan focuses on refining whole school data collection and analysis of
assessments used for both programming and reporting in order to ensure consistent judgement and future
learning directions are paramount. We aim to ensure teaching and assessment is responsive and
personalised to meet the unique needs of each student through a collaborative and reflective approach to
the teaching and learning cycle. This is to be achieved through scheduled and ongoing assessment practices,
valid teacher judgements, on-going collation of data on a class and whole school level and comprehensive
analysis of data to implement change that leads to measureable improvement.

Over recent years the school has worked hard to refine our reporting system and structures, ensuring
timely, informative feedback is given to both parents and students on the progress of each child in relation
to syllabus outcomes and learning objectives. An entirely new report format was introduced in 2015 and this
has subsequently been revised and modified to suit all stakeholders. Refinement of assessment practices
have facilitated the presentation of personalised and comprehensive information about student learning
and next steps to parents. Reports not only meet Department of Education requirements but are in an

accessible format for parents.

The fundamental purpose of assessment and reporting is to improve student learning. Manageable
assessment and reporting requires a whole school, rather than individual teacher approach. Assessment is
the process of collecting evidence of student learning in order to draw an inference about an individual’s (or
a group’s) current level of attainment. Student Reporting is the process of communicating information to a
range of stakeholders about student learning, including a student’s level of attainment and the progress

they have made.
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This evidence is an example of L3 implementation in the t
Kindergarten classes. Student progress is regularly monitored
and the guided reading record from a Kindergarten class shows
the responsive nature of formative assessment occurring in
classrooms. In this example the teacher observed that the
students achieved the lesson focus and identified a future focus
that would enhance learning. This observation then informed
the focus for teaching which occurred the following day. This
piece of evidence is significant because it demonstrates how
teachers routinely use evidence of learning to adapt practice,
inform programming and meet the specific needs of learners.
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Written school reports are provided twice per year, as per departmental requirements. Reports provide parents
with personalised information about their child’s progress towards meeting stage outcomes and areas that
require further development, as well as their child’s effort and general behaviour at school. It is significant
because it shows how reports provide information to parents that is relevant, personalised to their particular
child and clearly indicates specific learning goals in both English and maths for each student.

Gordon West Public School
2018 - Semester 1 - Year 1

students from the year group in each of the overall achisvement levels. You can collect information about your child's peer
group from the school office any day over the next month.

‘OVERALL ACHIEVEMENT

Esch statement of lsaming within English and mathematics is graded on a 3-point scale of

apply this knowiedge. In addition the student has achieved a very high level of compstence
in the processes and skills and can apply these skills to new situations,

Gordon West Public School

Semester 1, 2018 s

L« ]

Student:
Teacher: Speaking and Listening
[Speaks clearly with increasing confidence in a range of different situations |Expected_|
| Listens attentivelyin a range of school situations |Expected|
Reading and Viewing
Our school reports  sUmmMary of your chil's progress with written reparts twice a year, as well as offering ongoing Uses a range of sirategies to read and view unfamiliar texts Working
opportunities for you to request an interview to discuss your child with the class teacher. The school ean provide you with Beyond
information that clearly indicates your child's achievement compared to their peer group at school, showing the number of Uses skills and strategiss o view a range of digital media and i Expected

Reads with fluency and expression, responding to punctuation and attending to volume, pace, infonation and | Working
pitch

Beyond

Uses comprehension strategies to build meaning, analysing texts by drawing on a growing knowiedge of Working

= context, language and visual features Beyond
Working Beyond, Expected, or Working Towards. - .
It a grade is shown as N/A (Not Applicable) further information will be provided on your child's leaming. Writing and Representing
Writes using basic sentence structure, punctuation and vocabulary Working
ery key H Beyond
The student has an extensive knowledge and understanding of the content and can readily —
Plans, composss and reviews simple texts Expected

Uses a variety of strategies, including a knowledge of sight words and |stter-sound cormespondences tospell | Working

Social Development Stage 1 Commitment to Learning Stage 1
Area

B- High: ‘The student has  thorough knowledge and understanding of the content and a high familiar words Beyond
level of competence in the processes and skills. In addition the student is able to apply this. -
knowledge and these skills to most situations. Wiites using letters of consistent size, shape and slope Experted
The student has a sound knowledge and understanding of the main areas of content and publishing Expected
has achieved a salisfactory level of competence in the processes and skills. :
The student has a basic knowledge and understanding of ine content and has achieved Thinking
a basic level of competence in the processes and skils_ [ Thinks imaginatively and creatively about familiar topics [Expected |
E- Limited: The student has an elementary knowledge and understanding in few areas of the
content and has achieved very limited in some of the nd skills. Expressing
| Makes cannections between texts and personal experiences. |Expected |
Reflecting
Effortis shown using the scale 5,4,3.2,1 from most ta least efiort [Identifies and discusses their own and ofhers' Isamning [Expected |
Leaming Goals

Area Clufs|r Clu[s|R * retell and respond to incidents from a text with attention to plot elements such as setting, character, conflict and resolution,
D self discipiine v ‘Completes set homework v demanstrating thorough comprehension of what she has read
Is polite and well mannered v Compietes work in an acceptable time v * enhancs writing through the use of a rangs of adjectives, adverbs and precise vocabulary to provide more detail in her
Respects the rights of athers v Takes pride in of work v written work
Woerks cooperatively in a group v Works i ntly v

€ = Consistently, U = Usually, S = Sometimes, R = Rarely

* experiment with paragraphing and the use of compound s to enhance writing

Gordon West Public School a
Semester 1, 2018

HNumber and Algsbra

Gordon West Public School
Semester 1, 2018

Effort

Overall Achievement

|
|

Teacher Comment

During visual arts I has created artworks that effectively apply the uss of ine and colour to mpwl and
imagined situaions. She is able to communicate ideas and interpretations of her own and others' art interacts

Recognises, represents and orders numbers to 100 Expectzd
Applies place value hen working with numbers to 100 Expected
Recognises and describes Australian coins and notes Expected
Represents and solves simple addition problems using a rangs of strategies involving one- and two-digit Expectsd

numbers
Represents and solves simple subtraction problems using @ range of strategies involving one- and two-digit | Expected

with others when participating in drama activities and can confidently display and express feelings through
woice and body language.

Science and Technology

Represents and describes the positions of objects in everyday situations including the use of left and right | Expected
Statistics and Probability

Uses equal grouping of objects as a strategy for and division Expected Teacher Comment
Recognises and describes halves and quarters of shapes Expected - - .

= = — - describes different ways water is ussd, whers water comes from and how to Use it responsibly. She can explain the
Creates, represents and continues a variety of pattems with numbers and objects Expected pi water goes through from cloud to tap. conducts investigations about water by collecting and recording data

"and Geometry and reflecting on her experience of skills leamt through investigations.
Measures, records, comparss and estimates lengths using informal units Expectzd
Measures, records, compares and estimates areas using informal units Expectzd Human Society and lts Environment
Measures, records, compares and estmates volumes and capacities using informal units Expectzd Overall Achievement Effort =
Measures, records, comparss and estimates the masses of objects using informal units Expectsd Teacher Comment
Tells time to the half hour using analog and digital clocks Expectzd
g aneog o In history ter IR has adeep of how families have changed over ime. She is

Names and orders months and seasons Expected able to draw accurate conclusions about the past by analysing sources such as phatographs and oiner artifacts. [IRIs
Recognises, sorts and describes the features of familiar three-dimensional objects Expected able to personal stories using terms related to time.
Recognises, sorts and describes familiar two-dimensional shapss Expectzd

[ Gathers and organises data, displays data in lists, tables and picture graphs and interprets the results [Expected_| Teacher Comment
Recognises and describes the element of chance in everyday events Expected
‘ vy ‘ | [ s abic to communicate an understanding of how her safely s affected by te envirenment and the behaviour of
herself and others. She recognises what is needed o fravel safcly as a passenger and pedestrian. This semester
has practised and refined fundamental movement skills and leamt hockey skills through a variety of games and modified
Leaming Goals sports. She is ing a broad range of skills including striking, passing and driobiing

Personal Development, Health and Physical Education
Overall Achievement Effort

|

* use known facts, number structure and other non count by one strategies to solve problems (involving one or two digits)

* develop an understanding of the place value of numbers up to 100 as this will help to solve more difficult addition and
subtraction problems

* analys simple problems to determine which strategy is to be used to find the answer

Teacher Comment
is a friendly and thoughtful student who is always keen to help both teachers and peers. She listens thoughtiully
i t for leaming in all areas. She works well both
the point of view of her

in class 1

and h
independently and in group situations, caring for and

Class Teacher Principal

Whole Days Absent 0 0




Project 6

Quality Literacy Delivery and Student Learning

The Gordon West 2018 — 2020 school plan focuses on embedding literacy and numeracy across all key
learning areas to ensure high expectations in student learning and engagement. This is in keeping with the
NSW Governments Literacy and Numeracy Priorities. We aim to ensure that students have the essential
literacy and numeracy skills they need for success in learning and in life. This is to be achieved through
continual reflection on the teaching and learning cycle, quality teacher professional development,
implementation of consistent evidence-based programs and monitoring of the impact on student learning
outcomes.

NAPLAN data and reflection on student performance measures have been used to identify areas of
improvement in literacy. Even though Gordon West performs significantly well in literacy, in comparison to
state averages and similarly to ‘like schools’ (SSSG schools), this data was utilised to identify areas where
there was lower growth. With attention drawn to these literacy areas, combined with school identified
areas, staff agreed and recognised the importance for professional learning and an ambition to be more
consistent in literacy areas of reading, and writing including a separate focus on spelling.

At Gordon West the inclusion of training and keeping
WPS Professional Learning Calendar Term 1 2018
Strategic Direction /School Excellence Framework

teachers up-to-date with current best practice is highly
A N e valued. The training for Focus on Reading was led by

Care

#

Week Date  TERM 1TPL Focus Responsibility

stage
groups

1 | 30len Term 1 priorities and programming

members of the Gordon West Executive Team, and is
evident in the school’s TPL calendar showing its
commitment to targeted professional development for

« staff.

Whole .
2 GFeb | o CPR Training

Whole | 1. Road Safety

3 13 Feb
® | staff | 2. Maths scope and sequence —finalise and implement

4 | 20Feb ‘;’:;‘E NO TPL- PARENT INFORMATION EVENINGS THIS WEEK

5 | 27Feb ;’:’:;‘E school Plan and PDP writing — whole school

o | o | | rcmonestiog_omsezvicsstommng | 5 st The school maintains a commitment to teachers to

7 [ || e — Iz improve student comprehension in reading. Teaching
o | 20w | P Focuson eading - 2 st 1 resing s and learning programs in literacy are adopted across
o | 2rova | ls T A= Foes the school in response to student learning needs.

10| 35 | "9 Focus o g -Phase 2 ol Tesching nd zarmg ot sroitnes Teachers continually monitor student progress and

1 | 0w | 102 | oot v — s make decisions and modifications about the future

teaching and learning process.

Explicit Teaching Overview for Focus on Reading “Super Six™
Class: Kindergarten Term: 1
Comprehension | Week2 | Week3 | Week 4 Weok® Week7 Weok8 Week3 | Woeek 10

Teochingieas | TeschingMeas | Teaching heas Teachingideas | TeachingMeas | Teacng Mems | Teschinglbess | Teaching ideas

This overview for Focus on Reading = ' ' [Pregictme | Pr
(FOR) highlights some of the ways in = i
which teachers have collaboratively (‘ ' Madeitow | Prture
viuanng % o ity
and personally considered FOR training L | | _ s
and embedded it within their stage o S ol [redi
and year level planning to improve » e
student learning. These are indicative i

of the programs and planning being
prepared for Gordon West classrooms.

 mogelled | 1) Using an image m
with students how t
Activities write single words 14

describe the key pai




teedback on Phase 1 of GWPS Writing Project

- g - Liz & A da — 31* May 2019
GPWS Writing Project [Liz & Amanda = !
Aim: To collect consistent whole school data on student growth in writing.
Data will then be used as formative assessment to inform teaching and target
professional learning needs of staff.

e 23 classes completed assessment and entered marks on GW spread sheets
o Datais at T:\Teacher\Writing Project 2019\TERM 1 2015 YR 2 TO 6 MARKS.xlsx

_ As this was the first time the assessment was administered, some staff took longer to mark and

Term 4, 2018 Collate rubrics Amanda and Liz enter results. There was also an issue with Google Sheets crashing at school so a modified Excel
Collect writing stimulus pictures version of spread sheets was created. Some effort required in following up to get marking finalised
Create marking guides for consistent and results entered.

teacher grading
* Needs identified from data collection and AP observations :

Term 1 TPL Whole staff TPL
* introduce project (WHY) - Delivered by Amanda 1) Marking Rubric
; Many staff unfamiliar with the marking rubric. While it is based on NAPLAN marking rubric,
* Instruct how to deliver assessment and Liz
= various grades use different rubrics — similar style but slight variations. Having the "Marking

Guide" document was invaluable to sit alongside the rubric.

+  Training on marking according to
APs have identified the need to work through collaborative marking of samples using the

rubric
guide and the rubric to ensure consistency. This was completed with Stage 3 as part of QTSS

Team establish data collection tool for all Amanda and Liz . . . . .
time and other stages will make time during PL sessions.
students to be tracked K-6 . . o . .
Possible future direction is to have cross-grade marking of samples (either from GW
{excel or similar)

students or using ACARA work samples) to have consistency K-6.
Staff TPL on | i i Whole Staff TPL
@ ST ST ol s More staff encouraged to complete NAPLAN marking professional learning (online at
- Deli d

Eherec hittps://etams.nesa.nsw.edu.au/LMS/ )

Lanear
End Term 1 Writing assessment is administered K—6 Whale Staff
‘Week B can also be used to inform Semester 1 . . R . - - N
t J t 2) Initial analysis of data indicated three main areas that were “overall” lower than others. This
reportin, N . N . R e -
porting) is based on initial examination, not in-depth statistical analysis.
Marked by CT and data entered on school
& sentence structure,
Excel .
e cohesion,
End Term 1 — TPL with writing focus Lh.a. Whole staff TPL N
* sudience
Term 2 - PETAA?
{MB These were also identified from NAPLAN analysis in 2018)
Term 2 All staff trained to track students on Plan2 | Whole staff TPL

h of Cr T
nthe area ELEE This means further explicit teaching of these three elements is needed. There may be a need

Week 5, term 4 Re-administer writing assessment K-5 (can | Whole staﬁi to source qual'ltv E:pl'lcit PL

2019 also be used to inform reporting)

Data added to tracking tool 3) Some ‘tweaking’ of rubric and marking guides identified e.g. mjis-match between marking

Analysis of data by wiriting project team for guide and rubric in further indicater needed for handwriting, = finished by Liz.
growth and identify areas of need for 2020

Term 4 assessment will be readministered and results collated and compared to assess growth and

T

future focus.

GWPS is continually striving to deliver a comprehensive and relevant learning program to target the needs of its
student body. As part of our 2018 NAPLAN analysis the executive staff identified the area of writing as a whole school
target.

Data demonstrated that in both Year 3 and Year 5 there was a significant drop in achievement, falling below SSSG
schools. Executive were then able to drill into the data to discover that the areas of ‘sentence structure’, ‘cohesion’
and ‘vocabulary” would become our main focuses in writing. From this analysis the GWPS “Writing Project’ was
designed and a timeline of implementation created.

Staff were presented with the findings and involved in this whole school focus. Professional Learning has been
designed to ensure all staff are informed on the process for implementing the whole school assessment, the marking
of the assessment in a consistent way and how to centrally input data. Targeted Professional Learning has begun to be
implemented to meet the needs of teachers in teaching an effective writing program.

As part of this whole school project teachers will implement a whole school writing assessment (2-6) and (K-1) as a
starting point to see where all students are. Teachers implement the assessment with strict and consistent guidelines
and use the marking rubric and marking guide that has been created based upon the NAPLAN marking guide.

As a school, GWPS understand the importance of reflecting on practice and executive staff have begun to examine
data from semester 1 to identify areas that will need to be focused on for professional learning going forward.

As a result of this identified need and focus the schools QTSS program has seen staff work collaboratively to plan and
implement a range of writing lessons to meet the needs of the students in relation to the identified focus areas. These
lessons have been highly successful and valued by staff.

Although this project is in its infancy at GWPS, the staff have begun to utilise the Professional Learning and the focus
is being reflected within assessment, programming and teaching practices across the school.




